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ABSTRACT 
Job stress in university teachers is a palpable issue that has increased due to the COVID-19 
pandemic, where the way of teaching education was transferred from face-to-face to the virtual 
environment, forcing the use of virtual tools and programs that were not commonly used, 
coupled with the change of work space, where the home environment was adapted to meet 
academic activities,  and the event of returning to face-to-face in a post-pandemic environment 
had a considerable impact on the health of university teachers. Objective: To analyze 
occupational stress and its impact on the health of university teachers during and post-pandemic 
by COVID-19, according to the literature review between December 2019 to June 2024. 
Methodology: Systematic, descriptive, retrospective review, carried out by means of a 
documentary review of research with a quantitative, qualitative and mixed approach. Results: A 
bibliographic search yielded 46 articles, mostly from the LA Referencia database (36.95%), 
Spanish language (82.61%), from Peru (21.74%) and quantitative (76.08%). Stress predisposing 
factors included work overload and double teaching presence (21.74%); fatigue, exhaustion, 
progressive loss of energy, fatigue and personal burnout (28.26%); as well as changing 
psychological behaviors, anxiety states and changes in appetite (21.74%). Conclusions: Work 
stress is more accentuated in the female gender, in the age of 50 to more years, in teachers by 
contract modality; it is mainly predisposed by work overload and double teaching presence. It 
frequently has repercussions generating fatigue, exhaustion, progressive loss of energy, fatigue, 
personal wear and tear, changing psychological behaviors, anxiety states, and changes in 
appetite. 
Keywords: "Work stress", "University teachers", "Health" (DeCs). 
 

I. INTRODUCTION 

Work-related stress is the human response to work overload that exceeds the ability to cope and 
arises in different work environments. The World Health Organization (WHO) specifies thatstress 
in the work environment occurs in the face of work demands and pressures that exceed knowledge 
and skills, placing themselves above the ability to cope with them, it happens in various work 
situations that are usually aggravated when workers perceive little support from colleagues and 
authorities of the institution or organization.  as well as weak control of labor processes.    (1)  
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Focusing on the classification, stress is presented in three types: acute stress, episodic acute stress 
and chronic stress. The first type of stress is the so-called common stress, which is short-term, and 
is associated with emotional agony, muscle problems, gastrointestinal problems, among other 
clinical manifestations such as temporary elevation of blood pressure, increased heart rate, 
sweating of the palm, palpitations, dizziness, migraine, shortness of breath and chest pain. 
Episodic acute stress is characterized by occurring more frequently in people who assume various 
responsibilities beyond their ability to respond, which affects, among other aspects, their 
interpersonal relationships. Regarding chronic stress, it has the particularity of being exhausting, of 
generating significant wear and tear on people, leading to the destruction of the body, mind and 
therefore life.    (2)  
 
In line with the above, the International Labor Organization (ILO) pointed out as psychosocial risk 
factors related to stress, high competitiveness, performance expectations and increased working 
hours. He stressed that work-related stress is a notorious global problem, in the field of all 
professions and workers in different countries. Similarly, the increase in stress levels generates 
adverse alterations in health, which includes both mental disorders and behavioral disorders, 
among which exhaustion, burnout, burnout, burnout, exhaustion, anxiety and depression were 
pointed out; including physical damage (cardiovascular disease and musculoskeletal disorders), 
and more commonly behaviors related to alcohol abuse occur,  drugs, smoking, unhealthy diet, as 
well as poor sleep quality, and an increase in work accidents.    (3)  
 
In particular, the educational labor scenario has presented drastic changes due to the health 
situation worldwide, modifying the usual teaching process. The infrastructure of the classrooms 
became virtual, likewise, the form of interaction of the teacher-student and student-student 
binomial, went from being face-to-face to the virtual environment. Therefore, it is stipulated that 
education is going through a silent crisis with serious impacts that will be shown with greater 
intensity in the future, these impacts will be reflected in personal, labor, social and economic 
aspects of the actors involved in the educational process, teachers being one of them.    (4)  
 
Within the framework of what has been described, the teaching work has been developed with 
broad psychological demands, low esteem and high double presence, an aspect that generates 
concern, as one of the main problems that involves the university teacher. Even more so, in times 
of pandemic, in which remote education has taken center stage, representing the most viable way 
to continue with the educational process, which cannot be stopped. León argued that educational 
processes had to be adapted to respond to this new normal, involving the student community and 
teachers, who experienced the adaptation in the way of learning and teaching, rediscovered skills 
and abilities to maintain educational practice that, in the face of the new reality, the learning 
process was focused on virtual spaces,  technological resources being the option to continue the 
training processes.    (5)    (6)  
 
For its part, the ILO, shortly before the event of the pandemic, determined that working remotely, 
from home, generates an extension of working hours, overlaps the personal sphere and intensifies 
work. In addition, risks to health and well-being, related to ergonomic situations linked to 
psychosocial risk factors, such as stress. In this mention, remote education for teachers becomes 
more important in the workplace, as it is carried out in the home space, where they also perform 
functions of the home.    (7)  
 
This change represents an aspect that is increasing stress levels in university teachers. Studies such 
as those of Oros, Vargas and Chemisquy pointed out that, in the occupational field, teachers are at 
great risk of developing stress and professional deterioration, increasing this with the pandemic 
situation. For his part, Ferrel mentions that, among the professionals with the greatest 
predisposition to present stress in their work environment are teachers, and in particular, they can 
suffer from the "burnout" syndrome.   (8)    (9)  
 
In this regard, Ramírez and Jamanca, in their study, pointed out that teachers of public universities 
show a high level of stress, with poor work capacity, supporting once again, the studies that 
mention teachers in the groups with the highest level of stress. The authors explained that, in the 
university environment, before the implementation of Law 30220 in 2014, research tasks, social 
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responsibility actions, report writing, reviews, among others, were added to the academic activities 
of the university professor, in a practically mandatory way.     (10)  
 
In this sense, Fuster-Guillén, Jara-Jara, Ramírez-Asís, Maldonado-Leyva, Norabuena and García 
explained that the work stress of the university educator is connected to the need for knowledge, in 
addition to the perception of the insufficient time dedicated to the personal aspect that involves the 
family, friendship or social plane, related to the difficulty in organizing time, in addition to this,  
the deficient digital skills to adapt to the current technological demands of university education. 
Likewise, the development of teaching work in an environment of isolation and uncertainty 
enhances situations of work stress that not only affect the performance of university teachers, but 
also significantly affect their health.    (11)  
 
In view of the above, Oros, Vargas and Chemisquy indicated that the conditions of isolation and 
social distancing for teachers turn out to be potential stressors that, linked to other stressors 
concerning health, contagion, the socioeconomic situation of the country and the loss of physical 
contact with people in the family circle and close friendship,  they represent the fundamental bases 
for a more significant discomfort. For their part, Galvis et al pointed out that the Covid-19 
pandemic caused the work circumstances of teachers to undergo important changes and are 
accompanied by the increase in working hours, immobility, compliance with administrative 
activities and the respective support to students who require it, causing physical and mental 
overload for university teachers, which consequently affects the health of these professionals.   (8)    
(12)  
 
Thus, stress is having an impact on the health of university teachers, one of the studies that 
supports the above is Tacca and Tacca, who determined that the repercussions of stress on health 
are reflected in clinical manifestations such as tiredness, difficulty falling asleep, headache, deficit 
in attention, concentration and changes in the desire to eat. They emphasized that the presence of 
this symptomatology is indicative of stress, which harms health, and consequently, the 
professional performance of university teachers.    (13)  
 
In this sense, it is important to address Orem's theory of self-care, poured into the work 
environment of university teachers, strengthens self-responsibility for the care of physical, mental 
and social health, in key moments such as the pandemic, which represents a challenge for the 
development of teaching work in a context of health crisis.  which entails consequences at the 
multidimensional level of people, specifically university teachers.   (14)  
 
Along these lines, the theory of the management of unpleasant symptoms, by Lenz et al., provides 
an opening to a better understanding of the signs and symptoms experienced in work stress and the 
repercussions it has on the health of university professors, by focusing on an analysis and 
integration of knowledge regarding symptoms experienced in the disease.  making it clear that, 
through physiological, psychological and situational factors, the impact on the development of the 
individual's different activities originates; where dimensions such as anguish, degree of discomfort 
due to the experience of the symptom; the quality, coordination between the appearance of the 
symptom and a specific activity; The duration, frequency in which a symptom occurs, and the 
intensity, severity or strength of the symptom, are key aspects to understand the experience of the 
disease and generate effective nursing care interventions aimed at reducing or managing the 
negative effects of work stress.     (15)  
 
Similarly, Roy's adaptation model stands out in importance, which involves the person and their 
environment, establishes an assessment of behaviors that can generate work stress, through four 
adaptive modes. The first, physiological mode of adaptation, observable in physiological behaviors 
and reactions where a certain degree of work stress is manifested, and it is possible to establish 
interventions that contribute to their recognition and management of reactions. The second, mode 
of adaptation of the group self-concept, addresses psychological and spiritual aspects including 
self-esteem, a determinant of the availability of resources to face situations of work stress. 
Resources that must be identified and strengthened with the support of the nursing professional. 
The third, mode of adaptation of role performance, focused on the role of the person in society, 
here it is necessary to identify what represents overload, irreplaceable roles and establish priorities. 
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Finally, a mode of adaptation of interdependence, focused on the integrity of relationships, where 
the identification of difficulties, establishing support systems of the social context and care 
resources, are essential to carry out effective nursing interventions.   (14)  
 
As indicated, the performance of teaching work in this time of pandemic must assume various 
challenges that are accompanied by situations that generate stress and have a punctual impact on 
the health of university teachers. This global health situation has generated uncertainty within the 
educational field, related to the transformation that arose regarding the development of academic 
work, which progressively and based on compliance with protocols is returning to face-to-face, 
thus readapting the educational system according to the demands of current conditions. This is an 
obvious factor that increases the stress levels of this professional group. In this context, it is 
essential to carry out a detailed compilation of information that broadens the horizons of 
knowledge about work-related stress and its impact on the health of university teachers during the 
pandemic and post-pandemic time. The above guides the formulation of the following question: 
How does work-related stress affect the health of university professors during and after the 
COVID-19 pandemic, according to the bibliographic review between December 2019 and June 
2024? 
 
The above details justify the relevance of this work, which is carried out with the purpose of 
developing a reflective process aimed at expanding knowledge about work-related stress and its 
impact on the health of university teachers during and after the pandemic. This work provides 
academic benefit, for being a contribution to the knowledge of this topic, as a result of the 
respective analysis of the information collected that will become an important reference. In the 
same way, it has social benefit, for generating information bases to implement strategies that 
facilitate the adequate coping of the stress experienced by university teachers, even more so in the 
current conditions that are experienced within the educational context.  
 
II. OBJECTIVES 

 

General Objective 

 

To analyze work-related stress and its impact on the health of university professors during and 
after the COVID-19 pandemic, according to the bibliographic review between December 2019 and 
June 2024. 
 
Specific Objectives 

− To characterize the literature reviews according to year, language, country and type of study.  
− To identify predisposing factors of work stress of university professors during and after the 

COVID-19 pandemic.  
− To identify the impact of work-related stress on the health of university teachers during and 

after the COVID-19 pandemic. 
 

III. MATERIALS AND METHODS 

This study represents a bibliographic review based on the design of a retrospective documentary 
study, it is developed involving the occupational health area of university professors with the aim 
of carrying out an exploration based on various relevant and reliable bibliographic sources to 
respond and evidence the problematic situation related to stress and its impact on the health of 
university professors during and after the COVID-19 pandemic. 
The publications were selected under inclusion criteria such as: articles from indexed journals, 
publications considered from December 2019 to June 2024, mainly quantitative studies with a 
non-experimental, descriptive, cross-sectional, correlational and associative design; qualitative 
research with phenomenological, descriptive and instrumental case design, and mixed research. 
The exclusion criteria considered incomplete articles, undergraduate theses, reports of experiences 
and clinical cases.   
 
Information was searched in the DOAJ, LA Referencia, Pubmed.gov, Dialnet, Scielo, Alicia, 
EBSCOhost and Google Scholar databases. It was carried out using the Boolean operators AND 
and OR, with the use of the following keywords (DeCS) "Stress", "Work stress", "Stress in 
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university teachers", "Stress and health", "Work stress and health", "Stress and pandemic", 
"Teachers", "Professional stress", "Stress related to the profession", "Work-related stress", "Stress 
of the workplace", "Post-pandemic stress", placing 238 articles in the search.  which were selected 
by title, objectives, results and year, discarding those that did not meet the purpose and nature of 
this research. After the exclusion, 46 articles remained.  

 
IV. RESULTS 

This section details the results characterized with respect to the scientific production acquired 
through the search and identification of relevant scientific articles, which make up the database 
presented in Annexes and that were found using search engines such as: LA Referencia (36.95%), 
DOAJ (21.74%), Pubmed.gov and Scielo (10.87% each), Dialnet (8.70%), Alicia and EBSCOhost 
(4.35% respectively).  and Google Scholar (2.17%) (Table 1). 
 
Regarding the bibliographic review according to year, language, country and type of study (Table 
2), it was found that in years of publication of the bibliographic collection considered, 10.87% 
corresponds to the year 2019, 26.09% is from 2020, 30.43% corresponds to 2021, 13.04% belongs 
to the year 2022, 8.70% is from the year 2023 and 10.87% is from 2024. As for the language, 
82.61% is in Spanish and 17.39% in English. As for the country, from Peru it is 21.74%, from 
Colombia 13.04%, Spain 10.87%, from Argentina, Chile and Ecuador it is 8.70% respectively, 
Costa Rica and Mexico with 4.35% each; from Latin America and the Caribbean, Canada, Cuba, 
the United States, the Philippines, Honduras, Poland, Romania and Uruguay are at a percentage of 
2.17% respectively. Regarding the type of study, 76.08% of the studies were quantitative, 
descriptive and cross-sectional, 15.22% were qualitative and 8.70% were mixed. 
 
Regarding the identification of predisposing factors of work stress in university teachers during 
and after the COVID-19 pandemic (Table 3), the academic factors related to work overload and 
double presence, referring to teaching work, family and domestic functions obtained 21.74%, the 
use of new technologies for teaching-learning was positioned with 15.22% and the difficulty in 
adapting to virtual classes was evidenced in 8.70% of the studies Revised.  
 
As sociodemographic factors (Table 3), age 50 years or older was recorded in 6.52% of studies, 
4.35% specified an age period of 41 to 50 years, while for the age range between 31 and 40 years 
it is 2.17%. The female gender was 6.52%, and the labor modality in the condition of contract 
acquired 8.70%. 
 
Regarding psychosocial factors (Table 3), the decrease in rest time and substantial decrease in 
personal dedication was observed in 10.87% of the studies; In addition, inappropriate conditions of 
the work environment (home) were specified in 6.52%, while family-work and work-family 
interference and increased tasks of care and educational accompaniment of children resulted in 
4.35%, respectively.  
 
Regarding the impact of work-related stress on the health of university professors during and after 
the COVID-19 pandemic (Table 4), the physical manifestations included tiredness, exhaustion, 
progressive loss of energy, fatigue and personal exhaustion in 28.26%; pain, muscle contractures, 
body discomfort and headache were also mentioned in 15.22% of the studies reviewed. 
 
In relation to psychoemotional manifestations (Table 4), changing psychological behaviors, states 
of anxiety and changes in appetite were recorded with a percentage of 21.74%; irritability, 
insomnia, nervousness, difficulties in family life were mentioned in 17.39%; emotional weakness, 
dissatisfaction with achievement, perception of poor work capacity in 10.87%; and deficits in 
attention, concentration, and increased forgetting were specified in 6.52% of the selected studies 
(Table 4). 
 
V. DISCUSSION 

Evidence of work stress and its predisposing factors has been recorded in university teachers, 
which contributed to the search for the different scientific articles and their contribution is related 
according to the objectives set out in this study.  
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The analysis of the work stress of university teachers is a priority issue within the field of 
education and health, because it involves a main actor in the educational process, who has had to 
move almost immediately to a different and very unusual modality. In this context, it is relevant to 
identify predisposing factors, among which academic factors, sociodemographic factors and 
psychosocial factors stand out. In this aspect, within the academic factors, work overload and 
double teaching presence predominated.   (6,8,12,13,16–21)  
 
In this sense, Rodríguez and Viera    (22)  highlighted as one of the main stressors the volume of 
work that teachers must develop as part of their university academic work. Likewise, Fajardo, et 
al.  They specified the relevance of examining the workload of civil servants, such as university 
professors, since allocating part of the free time for work activities can affect the quality of life. 
For her part, Gómez pointed to inequity and overload as outstanding psychosocial risks, with 
emotional support being a significant resource to counteract it.    (23)    (24) Bada-Quispe, Salas-
Sánchez, Castillo-Saavedra, Arroyo-Rosales and Carbonell-García, pointed out the importance of 
promoting an adequate organizational climate in educational institutions; that it is inclusive and 
sustainable over time to mitigate situations of stress that arise daily in the teaching workday.    (25)  
 
In view of this mention, Celestino and Chamba    (26)  considered that stressors are reduced by job 
satisfaction, for which holistic interventions are needed in the academic field that lead to 
experiencing satisfaction with life. Pujol-Cols emphasized the design of techniques that contribute 
to attenuating labor demands and expanding those resources aimed at preserving the occupational 
health of university professors. Forero revealed that the change to the virtual modality, without 
prior preparation, generated various problems in the university professor, among which he found 
difficulties in the voice and stress.   (27)    (28)  
 
Likewise, in the second mention was found the use of new technologies for teaching-learning, in 
that line, Casali and Torres indicated that a significant majority of teachers indicated the increase 
in their time dedicated to teaching, to adapt to the use of videoconferencing platforms and tools. 
Sánchez    (6,8,29)    (18)    (30)  asserted that technology is a generator of stress and that it is 
related to the personal and work factors of the university professor. Dionisio highlighted the 
importance of training processes, continuous training and the use of technological tools in a virtual 
context as an important aspect of the teacher's professional development. Salinas revealed that 
teleworking due to the covid-19 pandemic mostly caused a mild level of work stress and a medium 
level of work exhaustion in university professors.   (31)    (32)  
 
As a final predisposing academic factor is the difficulty in adapting to virtual classes (18,19,21,33) 
. For their part, Orteaga, et al., supported the changes and adaptations made in terms of 
methodology and procedure for evaluating teachers, which contributed to counteracting the highly 
complex adverse situation.    (34)  
 
With regard to sociodemographic factors, age, gender and work modality stood out. The age was 
mostly in the age range of 50 years and older. In terms of gender, the female gender was more 
predominant. For their part, Tacca and Tacca    (35,36)    (22,33–37)    (13) , in their study, 
established that a higher percentage of women experience problems falling asleep, headache, 
difficulty concentrating, appetite alterations, irritability and anxiety, which are clear manifestations 
of stress conditions. Cruz found that the factors associated with a higher probability of high stress 
are related to being the head of the household, age and quality of sleep. Ruta acknowledged that 
poor sleep quality generates reduced concentration levels with difficulties in carrying out work 
activities.   (40)    (41)  
 
Regarding the work modality, they specified that teachers present greater stress in a contract 
modality, because it does not represent job stability. This result is supported by Ozamiz-
Etxebarria, Berasategi, Idoiaga and Dosil, who considered that the duration of the contract is 
related to the stress levels of university teachers.   (13,19)    (38)  
 
Regarding the predisposing psychosocial factors, he highlighted inappropriate conditions of the 
work environment. In this sense, Galvis, et al., considered that doing work within the personal and 
family space causes the use of additional time to comply with academic-work activities, 
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subtracting free time, generating states of stress in the body and mind, due to the amount of work 
that exists.    (8,16,20)    (12)  
 
For their part, Riquelme, et al.    (42) , expressed that the improvements in the working conditions 
of female academics reduce the level of stress that occurs in the work context. In this sense, 
Acosta, et al.  He established that it is necessary to recognize the importance of the technological 
infrastructure of a university and the resilience capacity of its actors, in emergency situations that 
require physical social distancing, he also considered that in the capacity for resilience and the 
degree of satisfaction of both students and educators at the university level, the educational process 
is currently addressed with virtual mediation.   (43)  
 
Also, the interference between family-work and work-family was highlighted. Another factor is 
the increase in tasks of care and educational accompaniment to children, Méndez indicated the 
relevance of the adaptation to the new normal, even more so in the education system we are facing. 
As described, the panorama of the demands of the work and home plane, which must be met by 
the group of university professors, constitutes an aspect that raises the stress levels in the group in 
question.   (17)    (18)    (44)  
 
The factor of decrease in rest time and substantial decrease in personal dedication was 
significantly evidenced in the review carried out. In this regard, it is relevant to take into account 
the importance of enjoying rest time and time dedicated to the personal level of university 
professors, which is an essential part of the health of university teachers.   (21,27)  
 
Regarding the impact of stress on the health of university teachers, it was recorded in the physical 
manifestations, predominantly tiredness, exhaustion, progressive loss of energy, fatigue and 
personal exhaustion. These repercussions are very visible in university teachers who suffer from 
work stress. Secondly, pain, muscle contractures, body discomfort and headache were recorded, 
which have been considered in various studies.    (11,13,18,21,27,40–48)    (8,13,18,21)  
 
In this regard, Pujol-Cols said that a large proportion of teachers perceive their work as having 
high demands in cognitive and emotional aspects, presenting a high prevalence of physical and 
emotional exhaustion. Likewise, Guicamaigua    (27)    (48)  evidenced a significant percentage 
(49%) of female participants, in addition to high scores of emotional exhaustion (49%) and 
depersonalization (20%). Under this mention, Cuadrado et al.  They argued that in university 
professors emotional exhaustion increases due to the increase in the degree of emotional 
dissonance due to high emotional demands, but self-efficacy turns out to be a protective factor that 
buffers against the negative effect caused by emotional dissonance. Mohamed-Amar and 
Mohamed-Amar    (49)    (50)  indicated a high prevalence of emotional exhaustion and 
depersonalization and a lower prevalence of personal fulfillment. 
 
Regarding the psycho-emotional manifestations, the changing psychological behavior, the state of 
anxiety, and changes in appetite stand out significantly, in the same way, irritability, insomnia, 
nervousness and difficulties in family life were evidenced in second place    
(12,19,29,36,38,51,52)    (17,20,27,42,44,53) , in third place, emotional weakness, dissatisfaction 
with achievement, perception of poor work capacity,  Finally, the deficit in attention, concentration 
and increased forgetfulness was mentioned. Tejeda specified the presence of symptoms such as 
irritation, anger, intolerance, headaches, sleep disorders in university teachers and that despite this, 
the teaching work did not stop. Maureira et al.    (10,11,35,46,47)    (8,13,44)    (54)    (55)  He 
specified that regarding emotional stress related to stress, emotional clarity presented a high score 
and emotional repair was obtained a low score.  
 
This evidence reveals the importance of reducing the factors that predispose to the presence of 
stress; in such a way, that the manifestations in the physical and psychoemotional health of 
teachers who work in universities are limited. 

 
VI. CONCLUSIONS 

- Work-related stress has an impact on the health of university teachers and intensified 
even more in the covid-19 pandemic, as different related factors were incorporated and 
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those that already existed before the pandemic event were accentuated. 

- The predisposing factors identified were, firstly, the academic factor, where work 
overload with the double presence of teachers stood out; secondly, the sociodemographic 
factor, where the age of 50 or older, the female gender and the contractual employment 
status predominate. The third place mentions psychosocial factors, highlighting the 
inappropriate conditions of the work environment when carried out at home where 
household chores must also be performed. 

- Occupational stress has an important impact on the health of university teachers and both 
physical and psychoemotional manifestations prevail. In the physical manifestations, 
tiredness, exhaustion, progressive loss of energy, fatigue, and personal exhaustion stand 
out. Regarding the psycho-emotional manifestations, changing psychological behavior, 
anxiety and changes in appetite stand out, followed by irritability, insomnia, nervousness, 
difficulties in family life, emotional weakness, dissatisfaction with achievement and 
perception of poor work capacity. 

-  
ANNEXES  

 

VII. TABLES 

 

Table 1. Characterization of bibliographic reviews according to database.  

Seeker  N° % 

THE Reference 

DOAJ 
17 
10 

36,95 
21,74 

Pubmed.gov 

Scielo 
 5 
 5 

10,87 
10,87 

Dialnet  4  8,70 
Alicia   2  4,35 
EBSCOhost  2  4,35 

Google Scholar  1  2,17 
Total 46                            100,00 

 
 

Table 2. Characterization of bibliographic reviews according to year, language, country and type 
of study. 

 
Characteristics N° % 

Year 2019 5 10,87 

2020 12 26,09 
2021 14 30,43 
2022  6 13,04 

 

 

 
Language 

2023 
2024 
 
Spanish 

 4 
 5 
 
38 

 8,70 
10,87 
 
82,61 

English   8 17,39  
 
Country 

 
Peru 
Colombia 
Spain 

 
10 
6 
5 

 
21,74 
13,04 
10,87 

Argentina  4  8,70 
Chile  4  8,70 
Ecuador  4  8,70 
Costa Rica 
Mexico 

 2 
 2 

 4,35 
4,35 
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Latin America and the 
Caribbean 

 1  2,17 

Canada  1  2,17 
Cuba  1  2,17 
USA  1  2,17 
Philippines   1  2,17 
Honduras  1  2,17 
Poland   1  2,17 
Romania  1  2,17 
Uruguay  1  2,17 

 
Type of study 

 
Quantitative 

 
35 

 
76,08 

Qualitative  7 15,22 
Mixed  4   8,70 

 

Table 3. Predisposing factors of occupational stress in university teachers. 
 

Predisposing factors N° % 

Academic factors 

Work overload and double teaching 
presence. 
Use of new technologies for teaching and 
learning.  

10 
 
7  

21,74 
 
15,22 

Difficulty in adapting to virtual classes.  4  8,70 

Sociodemographic 

factors 

 

Age 

31- 40  1   2,17 
41-50 years  2   4,35 
50 and over  3   6,52 
Gender   

Female  3   6,52 
Work modality    

Hired  4  8,70 

Psychosocial factors 

 
Reduction in rest time and substantial 
decrease in personal dedication. 
Inappropriate conditions of the work 
environment (Home). 

5 
 
 
3 

10,87 
 
 
6,52  

Family-work and work-family interference.  2  4,35 
Increase in tasks of care and educational 
accompaniment for children. 

 2  4,35 

Total       46          100,00 
 
 
Table 4. Impact of work-related stress on the health of university teachers. 
 

Impact of stress N° % 

Physical manifestations    

Tiredness, exhaustion, progressive loss of 
energy, fatigue, and personal exhaustion. 

13 28,26 

Pain, muscle contractures, body discomfort 
and headache. 

 7 15,22 
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Psycho-emotional manifestations 
  

Changing psychological behaviors, states of 
anxiety and changes in appetite. 

10 21,74 

Irritability, insomnia, nervousness, 
difficulties in family life. 

 8 17,39 

Emotional weakness, dissatisfaction with 
achievement, perception of poor work 
capacity. 

 5 10,87 

Deficit in attention, concentration and 
increased forgetfulness. 

 3   6,52 

 Total             46                       100,00 
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